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Five Big Ideas for the Future of Education

WeOre going to get started. You can see, first of all, the setup is different.
If youOll notice, this is a completely different setting. We donOt have
experts on the stage, weOre all in a circle together, and thisOll be much
more conversational in tone. This is the fifth or sixth in our series. | want
to thank all of you who have been with us through the whole time, Pia

and Lois, especially, to all of them, | do appreciate that.

I donOt know whether youOve noticed, but there have been some new
narratives emerging, a different kind of story, a different story thatOs not
being told, and | think what weOve been trying to do is show that these
are stories that can galvanize our hope for the future of what education

is.

Hopefully youOve seen both David Sibbet and |, come from an ecosystem
biology background, and so we always see these threads in nature, and
how you canOt take things in isolation. So, just dealing with the problems
of schools in isolation, and not thinking about how does that tie into

health care for children, and the health of cities and all of that, is not

necessarily responsible.

So in these five sessions, weOve been in pursuit of a story, and hopefully
today weQre going to be able to land that, looking at a number of big
ideas, but then a different framing of schools not only educating people,

but schools being life-affirming organizations. We want to start in this
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Matt Kelemen:

Andrea Saveri:

Malika Doherty:

Caille Millner:

Lois Kazakoff:

conversation just to see the conversation with Allen, who will tell you
about the history (of the American school system), but way back when
he did his dissertation B the historical perspective of why we are here

today.

And then Andrea Saveri, whoOs from the Institute for the Future. Andrea,
early on | started talking to her about these sessions as well. She can
actually give an outside-in perspective. SheOs a research director at the
Institute for the Future, and is really looking at forecasting trends in

society as a whole.

And then Tony Smith, those of you remember Milt Goldberg at our very
first session, and also Barnett Berry, who was at the teacher session,
both have mentioned Tony Smith as an up and coming administrator to
watch. And if you want to look at what the future of education should
look at, TonyOs work is as a pioneer of what our vision for the 23 century

can look like. 1Om really glad that we were able to get him today.

WeOll go around and the table, so everybody knows who each other are

when we have our conversation.

Matt Kelemen, senior program officer at the James Irvine Foundation,

one of the funders for this project, and really pleased to be here.

IOm Andrea Saveri with Institute for the Future, IOm a research director
there, and | focus a lot of my work on the future of cooperative strategy

and educational learning and technology [cooperation].
My name is Malika Costello-Doherty, IOm an editor at Edutopia.org.
IOm Caille Millner, IOm an editorial writer at the San Francisco Chronicle.

IOm Lois Kazakoff, IOm the deputy editorial page editor at the San

Francisco Chronicle.
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Trey Csar: IOm Trey Csar, IOm the education director at Youth Noise in charge of the

Right to Learn Project.

Pia Lopez: IOm Pia Lopez, IOm an editorial writer at the Sacramento Bee.

Tony Smith: Tony Smith, deputy superintendent, San Francisco (Unified School
District)

Diane Curtis: Diane Curtis, IOm a freelance education writer, and on the steering

committee (of the Innovations in Education Project).

Carolyn Goossen: IOm Carolyn Goossen, education editor with New American Media, aka

Pacific News Service.

Alan Briskin: Alan Briskin. 10ve been working with Diane on this program, I0m a

management consultant.
Tyler Smith: Tyler Smith, also working with the Innovations in Education Project.

Diane Demeé-Benoit: Because weOre recording again, whenever anyoneOs speaking, we want
to make sure we have it on the mikes, because we do put it up as a
podcast. The interesting thing is that weOve had a number of radio
stations download and play it. The first session was heard on NPR in
Virginia. 1tOs interesting because when you put things up on the Internet,

you never know where itOs going to be.

Also, weOve got a number of journalists who arenOt able to be with us here
today, and so they do read the transcripts and listen to the audio later on.
There is a writer at Time Magazine and other folks that have been

following us from afar.

Tyler Smith: As a note on that, | do go through and put up audio clips of certain
topics. So as youOre looking at online content, something that might be

appropriate to go with a story, an audio clip, if you want to help trying to
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David Sibbet:

Alan Briskin:

find something from one of the past sessions that might be applicable,

then weOre happy to be a resource on that as well.
Thank you. So, Alan?

| really want to stay at the level of storytelling. My dissertation was 25
years ago, so | promise to only talk about what | remember. And the
story really begins with where we have been. And then Andrea and |
have talked about then her being able to start telling the story of where

we might be moving to.

And then Tony really sits in the middle of the transitional structure, of the
history that is now the present, and the future thatOs still unfolding. So
where | want to start us is with the origins of public schools in
Massachusetts and Horace Mann. Part of how he sold the idea of public
schooling was to go to the industrialists at the time, developing their

factories, and ask about the benefits.

There were three major themes that came out that he then wrote about
as a way of selling public education. One, as stated by one of the
industrialists, it was a more effective police department than police
themselves. For Horace Mann it represented a kind of moral education

as defined by that time period in the early 19" century, 1840s.

And the third, and this is part, we tell the story that school started during
an agrarian time, but actually Mann represented the transitional
structure. While born in an agrarian time, it was conceived as the bridge
to move people from the farm to factories. So the emphasis of the story
of the time was that it was very important that people pay attention to
time, that the idea of moral character was translated into obedience to
rules, and that the conformity to the norms of the society was essential,

all the more so during the Irish immigration and otherE
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As we see every time a new immigrant group comes. So the abstract
ideas were translated into very concrete things. There should be clocks
in every classroom, people should be able to follow orders and follow
rules. As we emerge into the 1900s, about 50 years later, industry is
changing through the work of the assembly line and scientific

management.

Frederick Taylor was associated with scientific management. It was the
breaking down of every job into pieces, and creating specialization.
While Taylor was not associated with the assembly line, the same
principles were taking hold. How do we break everything down to its

discrete pieces and then teach that?

So in the school system you see a level of specialization beginning to
take hold in the high schools. You see again the idea of fitting into
industrial systems. It is the period when the SAT and other kinds of
intelligence testing emerges. There was no question for some of the
people who were developing that test that there were inferior groups,
specifically Eastern Europeans, who were the immigrants at the time,

and African-Americans.

And in fact, one could argue that those tests were devised for a very
particular kind of intelligence, very narrowly defined kind of intelligence,
which still exists today, and which we still measure today. But itOs only a
small part. It fit because of a prevailing notion of social Darwinism, that
this is also the period where the idea of competition becomes foremost,
and that we benefit as a society to the degree that we allow those who

could be most fiercely competitive to move forward.

And as youOll note in these stories, these are not untruths, but theyOre
part of a weaving of how people thought about things, and the kinds of

conversations that they had, and the kind of structures they built. As we
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enter the last part of the 20" century, weQre not starting anew, weOre
building on these existing platforms, and weQOre furthering the

specialization.

As you know, in the O50s you now have not just the industrial assembly
line, but the larger corporation. So, the organization man of the O50s
becomes the image of the time. How do you get people to cooperate in

the sense of predominantly a level of conformity? As this story evolves

into the O60s and O70s and O80s, this hundred-year history begins to start

coming apart.

By the 2000, weOre really seeing two things that can no longer be
avoided: One is the chronicity of these problems that have been
unaddressed. Just like in health care, itOs not just the acute problems
that weOre having to deal with, but the real cost of health care is high

cholesterol, diabetes, heart problems, cancers.

The chronicity of our system is now (what) weOre having to turn to. And
itOs creating a disruption in how we do things. The second thing that
weOre dealing with in this last part of the 26 century is the reproduction
of the inequalities, inequities of the system that have come to this point.

A lot of times in these talks, we act as if history is not still present.

| think it has been important to say there is new stories emerging, and we
need to pay attention to them, but that doesnOt mean that the old stories
simply disappear. And as Tony will make reference, when youOre in an

actual role within the middle of a district, both the hope of what can come

forward and the history that 10ve just described is present every day.

| wanted to point out that one of the things that is in the remaking of our
institutions is that we can no longer see institutions as separate entities,
education from health care, health care from transportation. WeOre

seeing it most in the area of health, but IOm going to try to draw the
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connection and then pass it over to Andrea to take it forward into a

future.

And this was a study in Alameda on poverty, Shocking Impact on Health.

Let me read you some pieces and connect it to this story that IOm telling.

OA variety of factors,O he said, Oaffect whether a person thrives or doesnOt:
Education, income, transportation, housing, criminal justice, air quality,

exercise, access to nutritional foods or health care.

OToxic stressors such as poverty, racism and discrimination, cause a
cumulative physical impact that affects the body over time and leads to
fewer years of life.0 So what we see is a person in the flatlands, whether
theyOre white or African-American, has a five to ten-year less expectation

of life.

These things translate into very real, concreteE | can give you an idea
by zip code what your life expectancy is. Joined by representatives from
other agencies, including AC Transit, Oakland Unified School District,
and the Association of Bay Area Governments called for sweeping

structural policy changes.

The point here is that part of the new story is that none of these entities
can reform themselves in isolation. We are beginning to see in the new
story the way different groups are coming together to try to address the
chronicity of these kinds of problems. To make a particular point, in fact,
they say, OPinpointing the connection between income and health, the

report showed a strong trend related to educational attainment.

Oln areas with a higher high school graduation rate, life expectancy goes
up. Those living in neighborhoods with a graduation rate under 70% live
five years fewer on average.O 10m saying this to say thereOs really literal

translations to these system issues. And part of the new story that | think
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Andrea Saveri:

weOre getting that is now emerging, is just as | said, that in the early part

there was religious ideas about why certain groups were inferior.

In the early 1900s there were scientific reasons we said groups were
inferior. In the last part of the 20" century, we began to say that thereQOs, |
think of West Side Story, you know the Officer Krumke song? Which is,
OAll the experts have told me why IOm screwed up.O So we began to sort
of take the responsibility away from the community, and the individuals
within the community, to say all these different systems gave us different

diagnoses.

But | think weOre moving from that, and this is the translation to Andrea,
from using it as excuses, to really understanding that our assets is how
these different groups come together to solve different problems. 10l

pass it over with that.

Thanks a lot. | first want to start by saying | was one of the lead
researchers on the Knowledge Works Map that | think you all saw in
some of the other sessions, and at the first session. That map kind of,
as weOve been giving talks and discussions around it, seemed to have a
theme in there around participation and this kind of rise of a participatory

culture, and enabled by participatory media.

WeOre right now in the thick of the process of developing the upcoming

009 map, which will be an updated, revised version of the map. WeOre

kind of seeing a new theme emerge out of the picture that is starting to

come into focus. Alan hinted at it, and itOs Oremaking.0 WeOre seeing that
there are a lot of kind of drivers of change, engines that are driving the
remaking of society, and the ecosystems in which we live, the manmade

and the natural ecosystems and that integration.

So what | want to share with you briefly are some of those kinds of

engines that are driving the remaking, this process of remaking. The first



3_innedu_retoolingschooling5 9

one is the remaking of organizations, how amplified individuals are really
remaking what it means to be a part of an organization. Alan, you
mentioned Organization Man, and | think weOre really moving from

Organization Man to kind of Networked Individual.

In organizations that we see through the kind of development and
diffusion and adoption of technologies of cooperation, things like social
networking tools, social media, blogging, wikis, collaborative gaming,
Twittering, all that kind of stuff, that these are really tools that are
enabling individuals to be highly social, highly collective, highly

improvisational and augmented.

Their capacities as individuals are augmented. And as they collect and
associate and affiliate and collaborate, this new organization, we almost
kind of call it The Superhero Organization because all these individuals

are really enhanced in their abilities to communicate and share.

That kind of makes me think, Alan, when you talked about the rules and
order in the old system, in the old organization of schooling, here weOre
seeing collective intelligence and collective sense-making being a
capacity that these organizations are able to leverage, of open
leadership, that there isnOt one expert, but that depending on how the
networks are leveraged, depending on the context and the situation and
the resources, that leadership can emerge across a highly augmented,

enhanced, amplified organization.

That thereOs a capacity for what we call beta building or rapid prototyping,
that because of the highly collaborative and improvisational nature of
these individuals, getting new information, responding to each other,
sharing, that the ability to kind of create new iterations and reflect and

revise, and then create again, that there is no one set process or
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practice, that itOs continually being evaluated in the context of the

network, and the responsive requirements of the environment.

ThatOs just briefly some of the ways that weOre seeing kinds of
organizations getting remade. | think when you think about how can
schools and districts be amplified, kind of use the technologies of
cooperation to amplify themselves and be responsive, | think thatOs a

really interesting path to follow.

WeOre also seeing the kind of remaking of the economy in an interesting
way. How many of you went to the Maker Faire this past weekend? |
think what weQre seeing here in this kind of emergence of a maker
economy, which is really the intersection of the idea of open source peer

collaboration, and physical production.

And we see it now at the Maker Faire with people and their inventions.
When we think down the road about using some of the amplified
individual schools, communities of networked artisans, making and
sharing designs, revising each otherOs designs, using kind of new

desktop tools and desktop printing to actually make physical products.

The whole productive capacity and kind of manufacturing sector of our
society is now getting this open source, bottom-up infusion to it, which |
think is really provocative when we think about education, and the whole
idea of vocational schools and the academic track versus the industrial

arts or practical arts kind of path.

To me, that also kind of reframes the whole kind of economic argument
for education and what it should do. Now we talk a lot about education.
We need to improve education so that we can be more competitive to
compete with the Indian workers and Chinese workers, and that weOre in

this global economy.
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| would say that as the maker economy starts to integrate, and there are
these interesting intersections with the traditional kind of manufacturing,
these ad hoc factories kind of integrate with bigger structures, that youOre
going to have to cooperate to be successful in the new kind of productive
economy, that youOre going to need to cooperate with networked artisans

in Singapore or China or Hong Kong or India.

By not being able to cooperative, you wonOt be competitive. | think that
twists that story. | think itOs very different and opens it up into a broader
context that helps us really then look at the role of learning and
education. And then briefly, two others, | think weOre seeing a story
around the remaking of the civic discourse and kind of identity as a

citizen in relationship to a community.

WeOre kind of talking about the emergence of the edu-citizen. | think
weOQve seen in health this kind of happen over the last five to ten years
with health care costs increasing, with costs being passed on to
consumers, and consumers having to spend more of their own out of
pocket money on health care costs, that the identification as a patient, as
a consumer of health care, as someone who manages their health, as
individuals have put a health layer on all the decisions in their lives
because itOs such a huge part of their lives, weOre seeing kind of bio-
citizens where their citizenship is almost being defined by their biological

and genetic and health status.

| think weQOre going to be seeing that in education, especially as we
experience a lot of kind of diasporas and movements of people, whether
itOs climate change refugees, whether itOs corporate diasporas, kind of
movements of people, and different kinds of learners. | think youOre
going to start to see families and learners expressing their identity in

terms of Olearners like me, my needs, my rights.O
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That combined with the amplified individual, the participatory media, |
think weOre going to start to see this kind of expression and articulation of
the rights of learners and communities, and that thatOs going to shape the
kind of civic discourse of then what does the civil society do for me? Just

quickly, do any of you know who Jamal Alberguti is?

YouOve all seen his work. He was the student at Virginia Tech who took
the picture with the camera phone right after the shootings at Virginia
Tech, and you all probably saw his photograph on CNN. And thatOs just
one little weak signal of a citizenry with very diverse ways of identifying
and articulating their citizenship with these very powerful tools, to engage

in the public sphere.

| think weOre going to see the issues around education and whoOs
claiming rights as learners get expressed in that new civic space. The
last one, very quickly, is this notion of kind of remaking communities as
resilient communities, this idea of developing resilience platforms rather

than just sustainable platforms.

Somebody said, OWould you really want your marriage, for example, or
your relationship, just to be sustainable?® No, not really. We want it to
thrive and be resilient and be flexible and adaptive. | think thinking about
the kinds of systemic shocks that our society is experiencing now and

will continue to experience, climate change, peak oil, big population
migrations, possible pandemics, chronic iliness, these are shocks to our
social systems, to our social institutions, that | donOt think the way theyOre
structured right now, are resilient enough and robust enough to deal with

the consequences.

My colleague, Jamai KashioOs developed an interesting term called the
Oauto-immune society.O This is societies that are kind of brittle structures,

that when they encounter these shocks to their system, theyOre acting in
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Tony Smith:

13

a way that they think is very beneficial to the organization, but in fact, like

an auto-immune disorder, is actually weakening the system.

So in thinking about the institution of education, when we start thinking
about things like No Child Left Behind, the Online Predators Act, the
filtering of social media in schools, rationally, from that institutional
perspective, itOs kind of the right thing to do. But in fact, is it

strengthening the institution, the system, or is it weakening it?

So | think this whole notion of building resilience platforms, resilient
communities, and the role that education plays in there, and how
education can be a resilient system and withstand the systemic shocks
that itOs going to encounter in the next decade or two, is part of the

remaking story of education and communities.

Lots of connections from the past to the future to now. | think there are
many connections | can make between what Alan and Andrea were
saying. The first is really about, for me, democracy denied, in that the
structure of public education in the United States | think does exactly

what it was designed to do, it reproduces inequity.

And in fact, the idea of a meritocracy is assuming an equal starting
place, when in fact the system of education in the United States is built
on a racist, classist patriarchy. What you see in terms of the structural
work of sorting and selecting, the kind of canon that was described,
transition from agrarian to the more industrial was about preparing
managers from landed families, and preparing workers from working

class already.

So thereOs a reproduction that was built into the system at the very
beginning that I still think, in fact, start from a place that school does
exactly what itOs designed to do, that it is not broken, and in fact it is a

very resilient system. The juggernaut of its history is almost impossible
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to interrupt unless we start thinking different, and start thinking about the
kind of partnerships necessary for young people to create the social

networks that Andrea was talking about.

In Emeryville we started talking about Partners Power Student Success.
How do you recreate or change the conditions where young people
engaged in both partnerships with their family, school, staff, whether
parents, teachers, custodians, paraprofessionals, whatOs the network that

young people are connected in?

And the whole time talking about students and young people as active
partners in that outcome. So we start thinking about a new notion of
engagement. This is in the context ofE | was a superintendent in
Emeryville for three and a half years before | joined San Francisco in

November.

For the three and a half years prior to my superintendancy in Emeryville,
| was a shared employee of the Bay Area Coalition for Equitable
Schools, the City of Emeryville, the Emery Ed Fund, and the Emery
Unified School District. | was the Emeryville Citywide Initiative manager.
My three primary goals of that work were to redesign the K-12 district, re-
K-12, create citywide partnerships in service of youth and families, and
then create Emeryville as a regional professional development model in

urban education.

That was a seven-year piece of work in Emeryville, that some of my
experience grows out of, and thinking specifically about this next kind of
headline idea, that it takes a city, that we have to rethink the institutional
relationships and partnerships in service of children, youth and families.
That means that not only do the institutions have to change, they have to
change in their relationship to each other, and how they conceive of

Success.
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So, thinking about public institutions beginning to work not only in
partnership with people, but thinking about the social capital and the
social networks that exist. So, social institutions and organizations
beginning to work in concert with and contribute to the local social
capital, that means do our young people, as a result of coming into our
school, have greater network power than they had before they came in,

or are we in fact fracturing their network capacity?

So if you think about a city that is conceiving of itself as healthier, more
connected, that has the conditions of young people having hope as
different than despair, of families seeing a pathway to take care of their
children as different than, Ol have to leave,O or, Ol have to work so much
that | donOt even get to see my kids,O it takes a city to have a different

kind of sense of how it supports organizational, institutional relationships.

Now, it also means that other organizations that have seen schools as
deeply reproductive, which | started from that place, that once districts
actually start to become places that are seeking to diminish pretense,
naming the reproductive aspects of school, that theyOre trying to become
more open institutions, and expose the historic inability to really serve all
kids, that those other institutions often can become barriers to the very
change that they were asking for, because theyOve built identities on kind
of an advocacy platform, when in fact now, if you get the institution to
actually take on the stuff youOve been advocating for, you as an

organization have to change.

And | would offer that oftentimes, just institution to institution relationship
is not sufficient to alter the conditions, and thatOs therefore why | say it
takes a city. You have to rethink the organizational relationships in your
city around children, youth and families, and what it means to be an

engaged citizenry.



3_innedu_retoolingschooling5 16

| think school districts have a real important role to play as a system or
network of schools, but itOs not sufficient, and it has to be kind of
constantly remade and rethink how itOs in relationship to other

institutions.

Now to me coming here: | was invited by the school board and the new
superintendent, Carlos Garcia, to take a position. IOm the deputy
superintendent for instruction, innovation and social justice. The back
and forth, they know what | was doing in Emeryville, they know how |

come at this work.

And really, clearly, from the boardOs perspective and from CarlosOs
perspective, we have to be much more honest and build the capacity and
dispositions to talk about the fact that we have a major social justice
issue, in the fact that weOve created a permanent underclass through this

reproductive process in our schooling.

And in fact, that much of the information thatOs available now, and itOs out
there in the social networking, those that are able to take advantage of it
are, and those that donOt have access to it arenOt, and the trends that
Alan was talking about, about community health and awareness, and

even access to health care, different people are, OOh, thatOs a soothing

color, | can paint my house in that color.O

Who knows that? The availability of information to change your life to be
more healthy is not equitably accessible. So, how do we put that out
really publicly that the school district needs to become a primary
mechanism for social justice and equity, and that we kind of serve as a
platform for having conversations across all these institutions, because |
think kind of universal measures left to their own designs, whoOs going to

talk about those that have the least?
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WhoOs going to actually interrupt historic patterns of oppression when in
fact people, as a large white male, | value, | have been given value and |
benefit from white male privilege in a system that has privileged big white
men. | have to work on a system, in a system right now, that actually

interrupts that and is transformative.

But | think our institutions have to take responsibility for that kind of work,
creating systems of health and well-being as different than systems of
reproduction. ThatOs why a position, instruction, innovation and social
justice, the name social justice is one thing in terms of ideology, but the
real practice and the daily practice in interrupting it and staying at it is the

hardest stuff there is, and itOs going to take innovation.

So as radical as social justice is in my title, | think actually a district, a
large urban district, having innovation in a deputy superintendentOs title is
perhaps more radical, in that kind of the assumption about innovation is
that itOs going to fail, that there are going to be many failures, failures in

the sense of, ODid we accomplish exactly what we set out to do? No.

ODid we learn by running through this, ways to approach other problems
differently, and ultimately does it make a difference? Yes.O However, in
schools that are designed around getting an A, getting the answer right,
No Child Left Behind, weOre going to try to do some things different,

innovation®s a radical notion.

And | think institutions that take on this responsibility have to be very
flexible, and take leadership for something. So itOs not just to be
innovative, it is actually innovation for a purpose, that we are looking to
have a more just and equitable world. And so to that end, my last

headline would be that Dewey wins.

In the sense that now weOre talking about, at the beginning of this debate

about the quality of public schooling, John Dewey was talking about what
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Diane Curtis:

Tony Smith:

the best and wisest parent wants for their own child, so should the
community want for all of its children, and anything less is narrow and

unlovely, and practiced, destroys democracy.

We are living in this context. WeOre defining ourselves against the
education that we all got. ODewey wins.O John Dewey. But the idea that
we have to create a system that actually does that is the radical notion of
democracy, and a capital D Democracy that | donOt think our current
education system, nor our government actually fully invests in or believes

that we should care for every child.

So with that, we have basically history, future and some of this
transitional structure work, like moving our current system. You guys
have been part of an ongoing conversation. WeOre very curious if you

have questions or feedback, and | in particular if you have ideas.

1Od like to know some of the specifics of what you did in Emeryville to

break those patterns.

So, we spent a lot of time holding community meetings, specifically about
making public that EmeryvilleOs schools, in a city thatOs predominantly
white, the school district population is about 99% students of color, over
70%+ free and reduced lunch, 10-15%, 15% at the time students in

foster care, and talking about whose schools are these?

What are the issues of racism and classism that exist right inside this
little city, this redevelopment capital? We basically started making that
conversation very public, going to city council meetings, kitchen, so
manyE It was organizing, essentially. And working and sitting in
kitchens with folks, talking about their experiences, the generational

experience of kind of post-Prop 13, what changed in Emeryuville.
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David Sibbet:

Tony Smith:

How, when there was money, some of this was less visible, in the sense
of the deep divide. However, there was always a place where African-
American families hung out. If you know the movie OThe Mack,0 actually
many of the folks in Emeryville, kind of on the West Emeryville border, in
that film, just deep history, the Black Panthers organizing, and Bobby

Seale, two of his sisters live in Pacific Park Plaza.

So, deep African-American history, and yet it was the lowest-performing
school district in the Bay Area, was taken over by the state, and felt like it
had been kind of Othe Other,0 and deeply divided between these public
institutions, the city and the school district, and we started talking about

the bridge, and it literally took a city.

What does it mean for a city to take responsibility for the health and well-
being of every one of its children, every one of its residents, and its
business community? So, looking at the resources that were there, and
talking about the long-term health of the Chamber of Commerce was tied

directly to the long-term health of its residents.

So, making that very clear and public, but also having so many one-to-
ones, and kind of introducing education research, looking at full-service
community schools. So, examples where, in the country, about kind of
locating multiple community services in a single site. What we started
talking about was creating the Emeryville center of community life, that
we would co-locate social and community institutions, and rebuild
schooling so that each one of our young people had access to all of the

community resources.
And you did that?

Yeah, we made a lot of progress. So it was hard to leave. But actually,
many, not just the district folks here, but folks in the community and

people 1Ove known for a bunch of years, | sought their counsel. And
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thereOs really, | deeply believe, a moment of great possibility here in San

Francisco.

ThereOs an alignment of, OWeOre not going to take it anymore,O the gap
between average performance in San Francisco and the lowest
performing students is the widest of all the urbans. The Pacific Islander
population and the African-American population underperformed,
meaning they did not as well as the special education population last

year on the state tests.

ThereOs just this moment of this is unacceptable. By zip code, ethnicity
and income, | can almost directly predict your academic performance. In
the city that considers itself to be such an intellectual and political leader,
that this has been happening for so many years, the Coleman Report to
Nation at Risk, we know all these things, but itOs real here, so how do you

do something about it?

| heard from the foundation community, from the CBO community, from
folks | know in government, Dwayne Jones of Community of Opportunity,

that there was a chance here. So | came.

You should all know that Tony, Andrea and | had never met, and our
stories lined up in about 30 minutes in the back room as we were talking.
It was sort of an affirmation of each of us coming from completely
different arenas, beginning to converge around a new story. One of the

elements of this story is a particular kind of intent.

ItOs easy to say, OLetOs all do better,O or, OLetOs get more people into
college,O or, OLetOs do better on this test or that test.O The intent that you
heard in TonyOs comments was really of a different kind. It was about

how do we interrupt our own systems from replicating themselves? |

want to create a transition to allow each of us to just talk when we feel

moved to.
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The way to do this is when someone finishes, leave just a heartbeat of
silence in between comments, so that the next person who wants to talk
can do so. We can ask each other questions, but weQOre really going to
move toward what is it that weOre each thinking about this? How are we

composing the new story together?

LetOs start with Pia, but after that letOs just leave that moment of quiet,

and then whoever feels like then jumping in.

IOm struck by this idea of exposing the history of the inability to serve all
kids. 1 think thatOs partly what No Child Left Behind has given us, but itOs
also extremely threatening. ThatOs the issue that | wonder how you get
at. | see that in our schools in the Sacramento region, where schools

that once prided themselves on being schools have now been exposed

as not serving whole groups of children.

Then you have other people who are starting up very innovative things to
try and serve some of those kids that havenOt been served, and thereOs
huge backlash against them. People are threatened by it, and are going
to do everything they can to take it down. 1Om wondering, how do you

deal with this?

Anytime youOre moving from something old to something new, in a
transition, it is threatening to people who are doing well under the old

system. So, how do you get beyond that?

I donOt know the right answer. | know some of my experience. | think
that thereOs aE | think we really have to look at who has been successful
and how they got successful in the existing system. ThereOs just huge
degrees of pretense, and the obfuscation around really speaking truth

about what the systemE
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People have defined their success on running a good school, on making
sure that the curriculum was delivered, not on student outcomes. The
whole move to standards, everything has been a progressive movement,
and No Child Left Behind, looking for ways to hold all people

accountable, no problem there.

What the measures are that weOre using, and also just the tragic under-
funding, | think makes it a problem. We donOt have a very complex
assessment system, so we donOtE The quality of the relationships, the
stuff Andrea was talking about, the cooperation, cultural competence,

cultural competence isnOt just some groovy Napa retreat.

You need to actually be able to work across cultures and have
dimensions of cooperative respect. If youOre talking about this is equality
thatOs looked for in the biosphere in Singapore; people are actually
leaving the United States to go work in these other places because the

conditions around respect and creativity are more fertile.

WeOre losing, in that sense, this notion of innovation, in our schools weOre
stripping it out, except for the places with high resource. So if youOre a
1,1 on the academic performance index, our state measures, itOs likely
that the kids in those schools are getting double reading blocks, double
math blocks, the art, the expressive activities, the drama, PE has been

stripped out, science.

So the kids who are furthest behind have the most reductive and dead
curriculum. Our schools are not life-affirming, creative, joyful places.
And if weQre talking about institutions that will transform, they are very
transactional. People who are going to be able to admit that and stand in

the middle of that, and say, so | will say this:

I made a choice to work in the system, coming from an education non-

profit, because external pressure will not change the system, it has to be
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both. It has to be community-based pressure that is relentless,
community-based organizations that are well-organized, city government

asking for it.

But if we donOt have people inside the school systems being and
behaving different, and trying to understand what got us here, and make
different choices, then itOs three legs of a table, and itOs always going to
be falling. We have to have people in the system. ThatOs a choice that,

kind of where to locate my work now.
Andrea, | wanted you to follow up on what an auto-immune disease is.

Actually, | wanted to ask Tony a question. ItOs really interesting, a few
things are going through my mind. In some of the literature around
system disruption, thereOs a notion of kind of asymmetric power, that now
being in the networked, kind of, world, distributed communication and

kind of collaboration, that small groups who are networked can have very

big power and have really big impact on systems.

Sometimes weOve seen this in very negative situations, creating kind of
cascades of failure, as the literature says. So, looking to do particular
damage perhaps somewhere. But IOm thinking about kind of super-
empowered individuals who are hopeful and positive, and thinking about
your community organizations, and how can some of these small groups
become kind of super-empowered using some of the openness and
transparency of the media environment weOre in now, in the participatory

and very personal media environment?

My question would be where would you suggest that these small, super-
empowered groups kind of attack, in the positive sense, to create that
cascade of effect in a system? If it wanted to kind of have a ripple effect

in the system. Because thatOs how they possibly could get leverage, and
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kind of create the kind of system disruption where then you canOt, you get

into that kind of auto-immune, and it kind of opens up things.
I donOt know if you have a definite idea, but--

| do. I think that the missions of the organizations have to become more
plastic as well. | think people have defined their identities around a
particular aspect of what theyOre advocating for. If you look at Oakland
community organizations, for example, in the beginning of the small
schools movement in Oakland, they didnOt have a particular expertise

around small schools.

They just were responding to, theyOre a pico-organization, their
organizing motto was, this was an issue coming up for their parishioners,
we need to go after it. And they were a mature enough organization that
they said, OThis is not going to be a one-issue deal and done, we need
somebody whoOs going to develop some organization expertise inside of

our organization, and continue this, so we need to keep learning.O

So the organizations need to change themselves in order to accomplish
the long-term outcome. | think thatOs the big issue. We all have to be
different. ThereOs not a single institution that has it right now, because
we donOt have the ecology of a true democracy. So, until we do,

everybodyOs got to be different.

WhatOs the framework for that difference? And how do we all kind of
come to some of those agreements? | think thatOs why intermediary
organizations, like this gathering, to create the platform for coming
together, thinking different, imagining, and kind of critiquing current
reality, doing the gap analysis, you guys all have takeaways, and you
have opinions and biases that, as you write or lead, influence what you

write.



3_innedu_retoolingschooling5 25

David Sibbet:

Pia Lopez:

So, | mean, your aspirations as, or what you believe education should
look like influences what you write. So how do we actually create
different kinds of conditions for folks coming together to get some of that
network power, that we go back to those kind of super-empowered

groups?

One of the things we were hoping, is at this last meeting, you might as
the journalists whoOve been here, if youOre willing to share, what, if
anything, has started shifting for you in regards to your story, or

regarding [unintelligible]?

| guess for me, itOs how to support innovation over the long haul, because
| keep coming back to these examples in Sacramento where thereOs a
perception that things will just go away if certain people go away or

certain things go away. For example, everyone is thinking that on
January 20", 2009, No Child Left Behind is going to go away, and weOre
no longer going to expose a history of the inability to serve all kids, thatOs

just going to, poof, be gone.

Or a school board will be unelected, or a superintendent will go away, or
the budget situation will make it so that we have to close all of our small
schools and all of our new programs and go back to all the old programs
and the old ways that we were doing things, that you will fall back on
what you know rather than trying to continue something thatOs hard, and

where youOre going to have some failures and some successes.

And | struggle with how do you support innovation? Because itOs easy to
take it down. There are going to be problems, especially if you have
startup small schools or start charters or a transformation school thatOs
taken over a large high school and tried to remake it. ItOs easy to take
those things down because statistically in those first three years, they

may show improvements, but they arenOt going to be dramatic enough for
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the community to support them, unless you have something really strong
behind it.

ThatOs what I0m struggling with, is how do you support innovation over

the long term and keep it in the public eye?

I love your question because in your question is implied an answer, and
let me mirror back how | hear you: Our systems are operating as if
problems were all acute. In other words, OIf we just get rid of that person
or that program, or get rid of this policyEO ThatOs what we meant by
beginning to understand how to work with chronicity versus acuteness,

and the same in health care, same as any institution.

So what youOre seeing is exactly what | expect you to see, that the
system is responding as though everythingOs an acute problem. The
guestion of how to support innovation, therefore, is how can journalism
not just jump solely on that bandwagon, to find out whatOs wrong or what

was said about someone, or what failed about a program.

So, implied in your question is how does journalism begin to treat the
chronicity of what weOre facing? And it does it both in how it treats
current events and how it supports innovation. And again, in your
comment is, to me, the answer, which is what do we do when we

understand that innovation requires experimentation and learning?

How do we even treat failures as part of a response to something we still
have to deal with? And the other part of that is how do we continue to
bring attention consistently to the innovations that are taking place?
There are some very specific stories that | think are emerging in
California, one of which is how schools are beginning to partner with

health care, and provide that hub.
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That is happening in, | see it in Oakland, and itOs now gone from an
individual middle school to a number of different schools. | seeitina
huge amount of investment, financial investment into the summer
programs, not as only remedial programs for people who need to get a
credit, but as enrichment programs for people to really become

connected and engaged with learning.

ThatOs two examples of the kinds of stories | think that begin to speak to
how to move, how to deal with the chronicity of the problem. So, in your
question | think is really the basis of our answer about how to approach
both the acute stage of the illness, and how to begin to support the

chronic care.

| also would expand on it and say innovation in what, and at what scope?
Hearing what Tony is saying, and you mentioned the word Oecosystem,O
itOs not just in the school, but itOs in the whole ecosystem. And you talk
about health, you talked about it takes a city, and so what are the many
innovations in the ecosystem, however a city or region or community
wants to define the boundaries of what its ecosystem is, thatOs going to

create a public learning system that is there for every child.

And it makes me think of the literature in the idea of new commons, and
that instead of thinking of schools as these kind of public goods that are
created and open access, through taxes, and people just go, and you get
this sorting, kind of classE That instead, a commons are really

collectively maintained and shared goods that everybody benefits from.

And when they arenOt maintained properly, when theyOre abused or
dysfunctional for some reason, everybody loses. And | think that this is a
mindset shift in how we think of the learning resources of an ecosystem,
of a community, as a commons. ThatOs a whole different set of questions

about identity and membership and affiliation, and the strategies to
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support and innovate in a commons, and sustain it, make it resilient over
the long term. So it takes innovation even broader than just to the

school.

From the perspective of a CBO (community-based organization) and of
an education advocate, | think one of the biggest challenges that | see is
how do we reengage the portion of the population that has opted out of
the urban education system that we have? Either by sending their
children to private school or by moving to a wealthy community that

happens to have really high-quality public schools.

| think until we can really figure out a way, and | donOt know if this is
through the media or if this is, in our organization weOve had some
success working through young students of many of these families, to
engage this population that has, by their actions, even if they may
publicly say otherwise, by their actions have said that, OThose schools

arenOt good enough for my kids, so 10m going to put them here.O
IOm curious what people think about that.

| have a comment to that. | would also say opting out not just to the
private schools, because thatOs maybe, what, 5% or 7% of the whole K-
12 population, while that may be excessive in certain areas, and very
destabilizing, | think also, like Alan, you were mentioning after-schools
and enrichment programs, and again, getting back to this ecosystem,
weOre in this emerging learning economy, that was one of the areas on
the map, this expanding learning economy, and from home schooling

thatOs growing tremendously.

ItOs still small, but these other models of how to organize learning
experiences. | think thatOs an area for innovation. Are there models

popping up there that are very interesting that families can start kind of
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building their own ecologies of learning? And that is, for a school or a

school system, how do you work with that expanding learning economy?

Not just a private school, but there are all these kind of ways of creating
learning system and learning platforms. | think that would be really
interesting to think about in terms of a communityOs ecosystem, kind of

common with learning.

The same sort of question about private schools interests me within San
Francisco. What we see here, | think a lot of people who would be
change-makers have sent their students to private schools. 1Om
wondering what Tony thinks about that, and how it fits into the larger

picture.

| think San Francisco is unique in that | think the numbers are pretty
close to, itOs almost an equal number of students in the private school
system as there are in the public school system. ThereOs a deep history
of the Catholic school system, so thereOs a very long, itOs a historical
issue in San Francisco as much as itOs a choice issue, | think, that

peopleE

| do think that there are many folks who donOt get their first choice. Right
now thereOs the education placement center, there was a whole strategy
that was designed basically around trying to interrupt the segregated
schools, and trying to get a more equitable outcome. There was a
system put in place that actually, | think has reproduced much of the

inequity it was designed to interrupt.

ThereOs a real bimodal distribution in San Francisco of, there are an
equal number of high-performing eight, nines and tens on the API, and
ones, twos and threes, the Academic Performance Ratings. The thing
about that thatOs really problematic, itOs not just the distribution, itOs the

fact that the predominantly Asian and white schools are eights, nines and
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tens, and the predominantly African-American, Latino and Pacific

Islander schools are the ones, twos and threes.

So | think if youOre looking at, people basically make their selections. If
they get a choice that meets their criteria, this is the kind of middle class
and those people that are well-informed, then they stay in the system,
and they advocate. But you talk to those principals at those schools,
thereOs an informed and very active middle-class that puts such a high
degree of pressure on that principal and on that school site council to
basically run the school, that it actually is oftentimes in that school, with
these super-empowered individuals, the choices that get made are not in

the best interest of all students.

Even within, in those active parents that we want to get back, there is a

problem about how that structure is set up. So, we have to not only, this
isnOt just an exciting intellectual exercise. We have to take these ideas
and redesign the education placement center, look at everything from

how weOre doing a weighted student formula.

There are some very powerful ideas in San Francisco that were intended
to interrupt this inequity, but how they play out actually reproduces some
of the very inequity they were meant to interrupt, because the people
who have power and agency already can take advantage of the system.
ItOs a mix, in the sense that people who opt out didnOt get their choice,

and they should be able to do that.

Where you put your kid is your most important choice. Every parent

should have that. You need to take care of your child. However, weOve
said that in the United States, until youOre 18, weOre going to make you go
to school, so we need to provide the conditions that we actually prepare

kids to be participants in democracy. We currently donOt.
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So it is more about where youOre born, how much resources you have,
and actually, largely, your ethnicity and life experience outside of school.

YouOQre only in school roughly 13% of your life, or [in a year].
Unless you cut classes.

Right. ThereOs a lot bigger issue here than just kind of private or public
school selection. 1 think the funding structure, everything that weOre

talking aboutE

Can | just clarify one thing? Tony, you mentioned equal distribution
between public and private. The actual numbers in San Francisco is

30% of school-aged kids go to school in the private sector.
Thank you.

70% go in the public sector, and that number has been very stable since
at least 1960, maybe even before then. 1tOs one of the interesting things
demographically, is thatE And very little is known about who the people

are who choose the private sector, because data isnOt collected, except

for very rough data.

You can get racial data, but you canOt get socioeconomic data. That

includes parochial, itOs 30%.

And that includes parochial?

That includes parochial.

How do we know that, whatOs the data?

ItOs each of the private schools, are required to report very basic data to
state entity, to the California Department of Education. So they keep

rudimentary, kind of basic data that you can compare against the overall
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school-aged population of the city. 1tOs been extremely stable over the

years, 30%.

An interesting fact about it is that over the time when enroliment has
increased and declined, the numbers in the private schools have exactly
mirrored that decline and drop. So there hasnOt, in the last, | think before
1960 there probably was some shifting associated with white flight. But

since then, itOs been very stable over time, mirroring--

Thanks, Matt. | want to reaffirm, within that scope, what Tony said
earlier, that | think is another way of looking at the story. In these areas
that are bifurcated, in the areas that are the most troubled, we respond
by becoming the most remedial. Short of being able to find a way to
create a better mix, it seems to me the wrong medicine, and that part of
the story is what is the right medicine for these very troubled areas, that

have a whole range of things going on?

To add to that, who are the people who are making that change? | think
thatOs something that IOm always a bit wary, you know, education
reformers who reflect those people who are benefiting from the status
quo, whose children are likely not in these schools that weOre talking

about themselves.

IOm curious, | work with kids in juvenile hall, we have a writing program
called OThe Beat WithinO in juvenile halls across the Bay Area. The kids
who are at the bottom are not just remedial, theyOre criminalized, and
their future is kind of set from that position. Because IOve never seen, in
Alameda or San Francisco Juvenile Hall, a rich kid, or even an upper-

middle-class kid whoOs in for coke.

ItOs always, the grand majority are kids from the housing projects. The
poorest kids are put in juvenile halls. So in that context, what kind of

innovations happen really in partnership with these communities? So itOs
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not a top-down, OOKay, this didnOt work, so now weOre going to try this on

you.O

And how does that happen where there is not major institutional change?
Where itOs bigger than reform, but not full-on revolution, armed
revolution. What is happening that is effective in a peaceful way, but to

shift that balance of power?

Tony Smith: | think Carlos speaks specifically about this, Carlos Garcia, whoOs the
superintendent here in San Francisco, talks about his experience as an
English language learner, talks about his experience as not being seen
as valuable by teachers. | think itOs critical that leaders of systems that

are teachers not only reflect the ethnicity, but the experience.

And | think that thatOs often part of the mix that gets left out. What was
your pathway here? Oftentimes, professors donOt show you the draft of
their book, they just teach from the book. But they had to build
knowledge and experience, they had a pathway to their understandings.
And | think we have to create systems where leaders of color who have
had struggle are actually able to articulate and help other young people
not only see people that look like them, but have narratives about

pathways that might be more like theirs, and ways to success.

One of the things that weOre working on right now is actually reworking,
one of our first initiatives is to rework the county and court school
curriculum as part of the 21% Century Curriculum Initiative. We had a lot
of debate about how to start that, and we felt like, OLetOs start on the
margin with kids who have been least successful in the existing system,0

rather than rework the curriculum from our Operforming schools,O out.

Francisca Sanchez has been seeking people across the country to
convene a think tank first about what would new digital media, things that

engage young people, whatOs going on for these students, and how do
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we design a curriculum from what they say they need around kind of 21

century skills?

So that we would rework from kind of in the way our systemOs currently
set up, the most marginalized would be the ones who get the most
support, as a way to rethink our curriculum. So | think itOs not just about
whoOs represented, itOs about how the organization then deals with the
feedback about, the consistent feedback, OWell, if you do that for those,
what about the kids who are already achieving? Why are you going to
hold those kids back?0O

ItOs about, how do you be well-prepared for the challenge to equity as
different than equal? If youOre going to distribute resources like that for
those kids, are we saying weQOre holding the top down to close the gap?
You have to be ready for all of that dialogue. So thatOs not just about
some changing of program, | think thatOs about the systems change that

you have to do.

So | think itOs, again, lots of fronts all at the same time, and building
alliances across not only organizations, but having leaders of color,
trying to be a good white ally in this work, and share my story. It has to
be about our own individual narratives in the context of systems change,
I think.

That was something | wanted to ask you about, because you talked

about the middle-class parents that work very hard to keep the system in
place. | donOt think we have a community will or a political will, either
locally or in Sacramento, to change the system, because the people that
elect the leaders we have tend to come from that upper-middle-class,

that only see resources being taken from them, and donOt see any reason
why they should be sharing what few resources we have with another

part of society. How do we change that narrative?
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| keep thinking what weOve become now very skilled at is describing the

reproduction and replication of our systems.
Yeah, exactly.

And it seems to me all of us have to be involved in interrupting those
systems, which is not blaming and not taking sides per se. It is showing
the larger picture, it is forcing out the contradictions of the system, so
that there could be another level of conversation about this, and actually

solutions weOve not thought of yet.

One of the things thatOs struck me from our sessions from the very
beginning of this is how we sort of deal with the fact that weOre
increasingly gated communities, and increasingly segregated. And you
see kind of a split in the education community, among those who accept
that weOre not going to do bussing, we tried that, been there, doesnOt
work, weOre just going to accept residential segregation, and weOre going
to try and work through Sacramento and get a weighted student formula

for the poorest communities.

Or weQre going to start up an economic development and charter school
and rework this whole neighborhood, and try to build islands of
excellence. ThatOs one side. But | donOt see that many people in the
education community jumping up and down, saying, OWeOQre not going to

accept these gated communities, weOre not going to accept segregation.O

It seems like all these solutions that weOre looking at accept that basic
fact of poverty and racial and ethnic segregation, and just leave it there,
and work around it, yes, to make things better, and have some islands of

excellence. How do we get around that?

Again, | want to stay with the history of our time together. We said that

we were bringing light to things that usually arenOt covered or seen, and
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that we are part of a movement, a movement begins with people who
have a larger intent, and begin to address and bring attention to the

things that everybody has assumed just is the way it is.

And | donOt assume, | do believe that we have a hundred-year-plus
history of reproducing ourselves as we are, but | also see many, many
forces operating to disrupt those systems and bring us to another level of
thinking about the system. To give an example, because my work is
from the ground floor, | started a school at a group home for kids who are
wards of the state, some of which graduated to the prison system, where

| then went to work.

And at the grassroots level, and | think youOre hearing it in many of the
sessions weOve had, is the intent that learning is life-affirming, that when
you hear the kids say that, OWhatOs different here is that someone
thought | mattered,O that if you can begin any place at the grassroot level,
so 10m not talking about islands of excellence, I0m talking about an intent

that is scalable.

In other words, a trend that can become further developed and involve
more and more people. So when | talk about that thereOs evidence of
schools and health care beginning to have conversations about how to
use the school system, we in some ways are flying underneath the radar
of some of these old conversations, and trying to then figure out how to

bring resources into a new kind of way of working together.

My question about interrupting is if you interrupt, and then donOt have
something else to sayE [laughter] How responsible that is, and what

thinking is going to [unintelligible].

ThatOs great. One of the responses | have to Lois is about the scenario
planning. So, again, this inequitable response to the kind of thinking

thatOs out there, John Kao wrote, Olnnovation Nation,O you have people
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that monitor in global business networks, doing scenario planning for
Royal Dutch Shell, and theyOre taking advantage of, and theyOre planning
and theyOre doing business modeling based on different projections

around gated communities.

What happens if they actually do interrupt that? What if we continue to
reify those kind of existing inequities, and in fact that we donOt change the
current school systems. We need to take advantage, we, the social
sector, need to do a much better job taking advantage of some of these
very well-developed technologies around scenario planning and play
those out on the political stage, connected to then people like Asa

Hilliard and Cornell West naming the deep lack of will to really educate
African-American children well, to educate, to, in a monolingual society,

to value English language learners and multiple languages.

We have to basically call into the question the very core idea of America,
capital A, period, if weQOre really going to change our education system,
we have to rethink the context in which weOre designing. So, the
scenarios, and getting clearer with education leaders about, if we donOt

change, what happens?

Then you are complicit in basically producing a permanent underclass,
youOve prepared the next generation of leaders that isnOt the world you
want to live in. The reason you went into education was, there were so
many people that went into teaching to kind of express, share, they love

kids. It was about a liberatory pedagogy.

But then the system drained that out of them. The least well-prepared
teacher goes to the most high-need class over and over and over again.
The inequity in teacher distribution is never talked about. You get into

the AP, if youOre teaching AP you have a couple prep periods, you have
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a very light class load of kids who come to you basically already excited

and willing.

And when youOre the least well-prepared teacher, you have the kids with
the highest need whoOve been least successful. That kind of system stuff
produces the outcomes weQOve got. | think until we really take advantage
of E

Also, itOs rewarded, because if you have high scores, youOre rewarded.
And even if you innovated and brought more kids to a higher level, it
doesnOt matter, youOre punished for that. So, even the system that was

put in place to reveal all these inequities is making it, if anything, worse.
ThatOs right.

| was a journalist at the Chicago Tribune back in 1966 and 067, and at the
time, | was interested in urban planning. Out at the edge of OOHare
Airport was this new development called Shamburg Village. Basically, it
was a real estate operation with a couple of buildings and a big story. |
went out there and interviewed Asher, who was a cowboy singer, he was

kind of their front PR guy, and | got shown around.

| said, OHoly moly, theyOre right, this is going to be huge.O | went back
and wrote a whole series on Shamburg, and just got reamed by my
editor for getting seduced by the PR people, you know, just helping them
make a bunch of money. Absolutely, my instincts were right on. My

reporting instincts are vibrating here on a story.

That I0m just wondering if you can even report on it. Which is, Andrea is
saying basically that systems that are rigid have inappropriate auto-
immune responses. So we know they have that in common. AlanOs

saying health care and education, weOre seeing the intersections
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between them. YouOre talking about social capital in Emeryville, and

[unintelligible] behavior being essential to CaliforniaOs education welfare.

WeOre talking about globalization and needing to have cultural

competence to even do business. What IOm saying is Shamburg Village,
but itOs not Shamburg Village. 1tOs basically, fast forward to, the Central
ValleyOs flooded and thereOs 25 feet of water intruding everywhere, and

our entire systemOs in shambles.

WeOre going to have to have a level of agility that we havenOt even
dreamed of from everybody. 1tOs going to far outstrip schools or any of
these other things. 1Om thinking back to when the plagues were wiping
out Europe, and everybody went drinking from the well, and didnOt know

that that was whereE Was it the plague? What was it in the well?

Remember the guy who mapped the pattern of sickness that was around
this one well? And they realized, OMy gosh, the well is perpetrating the
sickness. ItOs not that people are being visited by the devil.O But by
mapping the patterns of incidence and showing a connection, somehow
they got to the point in epidemiology where they saw interconnections

between an unlikely thing.

Now, we did a little seminar group here that uncovered the story, which

is itOs all interconnected, and being separate in silos doesnOt work, itOs
actually bad for our health, itOs perpetrating all over. Now, if you actually
believe that, then the chronicness of the problem is an ally, because until
people know itOs totally broken, theyOre not going to actually go to

something different.

But the question is whoOs going to do the map of the well and the
pattern? WhoOs going to show the interconnections, and how do we
show that through the media? Is this another Shamburg story? OIOm not

going to go there because IOm going to get reamed out by my editor.O Is
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Diane Curtis:

there a story here that can be told out in advance [unintelligible] these

scenario stories that have been generated are available.

[unintelligible] another story | read. | was just at the Institute at the
Golden Gate, which is now opening over at Cavallo Point across the Bay
here. TheyOre going to be a center for research on the environment.
This one guy pointed all this global warming stuff and showed the

implications for the Bay Area, so I0m still kind of rattling from this.

None of the agencies around the Bay are cooperating any more than the
schools are. The environmental groups in Marin donOt cooperate.
Somebody said the country tipped and everything went West, and weQOre
all here [unintelligible] things. SomethingOs going to shake us up.
SomebodyOs going to start saying the emperor has no clothes, that

thereOs a new story, and | donOt know where itOs going to come from.

But weOve got to getE There is a different way of thinking that weOve
uncovered in this series. WeOve heard it with the multi-pathways, the
story about discovery-based learning and what the [unintelligible]. 1tOs all
these, the DNA is justE wow | wish | was a reporter again, but are you
getting that sense at all, or is it really close down time in the media? You

canOt report.

IOm sort of out of it, but for four years | was lucky enough to work for the
George Lucas Foundation, and | all | did was travel around the country
going to innovative schools. | found that, and maybe because the
schools in the rich areas had good test scores, it was in the poor areas

where they were the most innovative, they were willing to try things.

They did seem to be working. | think thereOs a misperception. | donOt
know if, when you said excellent schools, you were referring to high test

scores or what, but | know my kids went to Mill Valley schools, it was
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perfect for my daughter. Although now | think she lost something. Not

good for my son at all.

Now heOs going to an experiential or project-based learning college, and
heOs thriving. But | wish the Mill Valley schools had been thoughtful
enough to realize that the traditions of 100 years donOt work for
everybody. Just because it works for the majority, they donOt think they

have to change at all.

But when | was going around the country, Union City, New Jersey had a
wonderful system. The focus at George Lucas, | donOt know if it is still,
was on technology and how theyOre using electronics. The kids
obviously were in love with it, and they worked their curriculum around to

use that interest.

But it was mostly in poor or lower middle-class areas.
Were you able to report on that?

| wrote for the George Lucas Educational Foundation.
Lessons from the worst schools.

No, that was all we did, we only wrote about success stories, it was a lot

of fun.

But | think it has to be something thatOs catchy. |Ove said this to Lois too.
| just keep thinking back to Rachel Carson writing OA Silent Spring,0 and
it was a breakthrough piece that completely opened it up, or whether it
was OAn Inconvenient TruthO from Al Gore, a movie that breaks it up.
Alan, David, Tyler and |, have talked about that thereOs a social
movement afoot, and itOs sort of disconnected right now, but you can see
the scout bees buzzing around, and theyOre trying to figure out how to

find each other, and there just needs to be a breakout piece.
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Alan Briskin:

| think journalism is one of those pieces. | think itOs also providing a safe
place for people to innovate together and to amplify the stories. | think
David, you used the term Opositive deviants.O | think part of these things
are just catchy things that would allow you to frame a story. Where are

the positive deviants, and whatOs good about deviance anyway?
| think that helps the people. [tOs humor, itOs sarcasm, all kinds of--

| keep thinking we are caught ourselves sometimes in wanting to solve
these chronic problems of social inequity at the top. Typically, thatOs not
where it begins. It begins somewhere else, it begins at the corners. |
declined a corporate jet to General Motors last week, but a colleague of

mine went, who had been the one who invited me.

He came back and said, OTheyOre talking about the green movement, and
theyOre talking about it not as a fad, but as a trend.O TheyOre waking up a
little late, but they begin to see that what started out as very few

networks of people who had crazy ideas, that they were pointing to

something that now needs attention.

Another, | think, thought thatOs been with me the last period of time weOve
been talking, is how do we deal with news of just how compromised the
system is? If we deal with it as an acute problem, then itOs like, OLetOs
change the superintendent, letOs change the policy, letOs talk about the
inequality,O but not without the kinds of infrastructure that Tony is pointing

to.

But if we talk about it as evidence of a larger shift thatOs taking place, and
there is a breaking story that will be out today or at least in the next few
weeks, | suspect. For the first time, the state is putting forward data of
individually tracking students. Up until now, our dropout rates have been

kind of cohort groups.
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And people can argue, OWe really donOt know if those people dropped out
or if they showed up at another school.O 1tOs the beginnings, itOs very raw,
the data will still be disputed, but itOs the first time weOre going to start
getting data on individual tracking of students. | suspect it will show, and
from what | heard, it will show as dramatic or even more serious

concerns with dropping out than weOve even had.

And remember, weOve had, among Hispanic and African-American
communities, which make up 55% of our California schools, a 45%
dropout rate. So the news is even more severe than that. | think it will
be one of the first tests of how we deal with these issues not as an acute
problem, not like we got out of bed and just learned this, but as a

pervasive issue that needs to be tracked to all its sources.

And it brings us full circle, back to the kinds of reasons why San

Francisco would create a role named as Tony described his.
David Sibbet: Has anybody reported on this role youOve been assigned, as a story?

Tony Smith: There were a couple news stories when | came, but to really understand
the root of it, no. But also, | would say that tonight weOre taking to the
board our first draft of the strategic plan that, actually, much of what IOve
been talking about is actually embedded in, and trying to articulate what

the new organization should be.

Everything from interrupting oppression, to then creating a balanced
scorecard framework to measure it, and talking about our goals as make
social justice a reality, to engage high-achieving and joyful learners, and
keep our promises to students and families, would be our three primary
goals as an organization, and to diminish the predictive power of

demographics.
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So weOQre putting forward a very new framework that this is, in my mindg
You have to have the logistics of social justice, and be so diligent about
crossing the Ts and dotting the Is of a new organization that will be a
transitional structure, thatOs clear enough about where youOve been, that
itOs not acceptable, that proposes a future that you want to be a part of,
and then proposes a current plan to get from here to there and a gap

analysis.
What are those three goals again?

For access and equity, which is the big framer, is make social justice a
reality. And then for two, around our academic goals, about engaging
high achieving and joyful learners. Three is to keep our promises to
students and families. So, to really move away from a test-driven,
hierarchized accountability system to a relational accountability system,
the kind where you would actually, if | give my word to somebody | love

or care about, | intend to do that, and if | donOt intend to do it, | shouldnOt

give my word.

And if | canOt, and for some reason donOt accomplish it, that | have
reasons and | have other resources and support to get it done. So, to
become an organization that thinks and does that will require

tremendous work. But thatOs the framework that the board is reviewing
beginning, well, actually for the last six months weOve been working on,
but weOll take up tonight, and then next Monday night thereOs a committee

of the whole meeting to discuss it publicly.

And then the 27", hopefully adopt it. These steps, to be public about this
kind of transformation, and to be really aggressive about it, thatOs why the

title, but the title is about changing the practice.
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WhatOs the history of instruction, innovation and social justice, that title?
Did it come with you, with your job, or did it come before you? How did

that happen?

The board and Carlos, in talking about what they wanted to see true said
instruction has to change, and in order to do it, we need innovation, and
the outcome of that work has to be a more socially just district. So,

instruction, innovation and social justice.

Is there anybody else that has a deputy superintendent for instruction,

innovation and social justice?
I honestly donOt know. 1 donOt know.

Your goals remind me of, in industrial ecology thereOs a whole set of four
or five principles that reframes all decision-making. 1tOs things like zero-

waste, donOt get rid of any material that has energy left in it, a move from
products to services, provide products with the fewest amount of

materials as possible.

There are these kind of guidelines for creating an industrial ecology that
really minimizes wastes and impacts. Is there an equivalent of an
industrial ecology, an educational ecology set of design principles that
really, learning from your lessons, Tony, that are essential for building

the kind of learning ecosystem that youOre talking about?

| think of things in the environmental world, in industrial ecology, like true
cost accounting. Then there are the practices that you can make
concrete those principles. So if we did your article, Alan, was kind of
reflecting the true cost of dropouts and into health and juvenile justice.
Then maybe the political will changes, when communities who have their
kids in private schools realize, OWell, the true cost of the system in the

community 10m living does affect me.O
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What would a zero-dropout system look like? Or no, youQre just not
allowed to have dropouts, they have to go somewhere. In an ecological
system, there is no waste. [tOs just poorly used resources. ThatOs what it
is in industrial ecology. So, in education, whatOs the equivalent of that?

There could be interesting lessons.

Because weOve been talking about ecosystems, weOve been talking about
openness and transparency. To me, interesting new models could come
from there, that could be scalable, perhaps, because | know thatOs a big

challenge.

Tony Smith: People like Linda Darling-Hammond, and there are other people out
there that are trying to frame out some of those guiding principles, and
still get stuck in schoolness. ThereOs a way in which the ecology
guestion has to be connected to, | think, the framework of democracy.

What are our social institutions?

| think educational is right, but the kind of social ecology and what role is
education playing in that, and how do we create the commons? So even
the work around the commons, thereOs a lot of writing. And then people
pretty quickly dismissed, OWhat a bunch of whack jobs. They think the
commons are going to suddenly spring up and weQll all be planting

flowers.O

Except that in some intentional communities, itOs a very thoughtful,
community-based way to live, but how do you do that in the urban core?
But there are schools in New York where the kids have taken
responsibility to create local museums in their schools where theyOre

puttingE

People come and give artifacts, and the kids take care of those artifacts
as history of their community, and people are like, OWhat if somebody

steals it?0 OWhy would we steal from ourselves?0O OWhat if somebody
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defaces it?0 OWhy would we wreck our own stuff? ThatOs about who we
are.O There are examples, but there have to be existence proofs of
people behaving in these ways, that people can then say, OOh, | guess

maybe it is possible. 1tOs not just someEO
So maybe identifying some of those.

Yeah. ThatOs why | think Edutopia and some other great people out
there trying to get some of those examplesE We also have people in
charge of these systems that donOt have really any incentive to transform

them. ThatOs another issue.

Sorry, | missed the beginning of the conversation, but 1OIl jump in now.
The media, and 10d say across the board, isnOt set up to handle these
questions. In general, the frame doesnOt allow you to handle more than
one dimension at a time. In terms of this discussion, you think of
innovation, innovation takes time, sometimes a long time. The media,
and | think this generally will be true whatever medium youOre talking
about, you can focus on failure, how terrible things are, thatOs the
beginning point of innovation, or you can focus on success, OWe found a

success story.O

But the process of getting from failure to success, that is not a story. 10m
sorry, that is not a story. But most of whatOs happening in the school is
this process of change. I1tOs probably somewhere between failure and
success. Thatis a huge challenge. Also, just thinking in terms of what

the pressure points are.

The most logical pressure points for change in the schools should be
parents. 101l speak as a parent who has kids in the public schools. But
parents also canOt handle this innovation, what youOre proposing is going

to take several years. That does not help my kid nextE How am | going
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to get some music instruction, how are we going to get more time in the

library?

Not next year, but this year. So youOre out there, youOre doing your little
fundraisers, and okay, youOre deciding to do PE, but itOs this year, not
next year. Parents arrive at school, wanting the schools to be
succeeding already. They arenOt interested in five years or ten years

down the road.

And maybe you get interested in the schools, but IOm sure that once your
kids are through the schools, OIOm done, thatOs not my problem anymore.O
So that [built] constituency, that canOt handle this process of change. It
doesnOt help your kid anyway, you are more or less acting out of self-

interest.

So then you think what is the most likely constituency, who is in there?
ItOs the teachers. The teachers are in there day in, day out, they care
about the kids, theyOre there for the long haul. They should be the ones
who are really driving this whole thing. But what has had, teachers are
viewed as some interest group, theyOre at war with the administration

most of the time, itOs not a very good relationship.

What | donOt see in the school is that really, the teachers working with the
administration in a very productive way. And then the media | think also
tends to the view teachers as an interest group. So, whatever they say,
you just to have to discount, because really all they want is better wages,

or whatever.

ThereOs the issue of change takes a long time, and itOs complicated. And
youOve got the media that can only handle what happened last week or
this week, and the parents who want something right away, and the
teachers who are sort of discounted. As a parent, IOm sorry, | want the

chronology really speeded up.
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| want to know next year, but | also know as somebody whoOs actually
worked in the schools that itOs very complicated. | donOt know what that
all adds up to, but these different chronologies, the different expectations

of the pace, the time it takes to effect change.

Well, | actually have aEif it wasnOt the language of, OThis is the
limitations of the media,O | would almost think youOre describing my role
as a consultant. When | go into an organization, everybody points to a
constituency or a self-interest group, the conflict between, and how
everybody wants something to be different tomorrow. ThatOs my starting

point.

My pressure points, however, are never one constituency. | could go
forever from teachers to parents to school administrators to the state,
and just sort of find myself back in the loop again. The story is where
that is shifting, so that there are productive associations. The article |
read earlier was about how the Department of Transportation and the
Oakland Educational System and the health care are beginning to talk

about how to leverage themselves together.

But | have no, | think itOs because of my consulting in organizations, it
may be that people want it all to be better tomorrow, but people want a
lot of things. That has to be part of how we approach it. | absolutely
agree that | donOt think media can easily capture the process something

goes through.

But IOm not sure that that leaves us only with success and failures. |
think | have learned from reading media to look for patterns, and the best
journalism, editorial or reporting side, has connected me to patterns of
things. And I love print journalism, | love all forms of storytelling just for
that reason, because itOs through writers that | actually get to see how the

world can be connected together.
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And so thatOs where | have a great hope that, to the degree that weOve
expanded what to look for, weOve created maybe a vehicle for more

people to become aware of these patterns that are going on.

| think now we have to figure out how to write about these patterns, but |
think what IOve seen is the best writing on educational patterns are

books. You go into a school, and you write what happened this year.
That is one way, yeah.

But in terms of the daily issueE 1Om not saying thatOs the way it should

be, but | think we have to figure out how you get beyond that.
Has the Emeryville experience been written about?

There are a number of stories about it, actually. Currently, Steven
Westley, whoOs the superintendent now, and the city council and the city
manager are working on developing and bringing into existence a Center
of Community Life. So, much of what was underway is being kind of
extended, and the Center for Cities and Schools at UC Berkeley has

done some case studies.

Different foundations, the Stuart Foundation and others have published
data and work, some of the integration of social systems work that we

did there. So people are telling that story.

So, for instance, you took that seed story, okay, in Emeryville theyOre
doing a Center of Community Life deal. Then what | know is that the
American Architectural Foundation called the design for schools meeting
a year ago, and two or three examples of people who are consciously

architecting for school as Community Center.

If you take a local incident, put it in a larger context [unintelligible]

research, you begin floating a credible possibility. 1tOs not really saying
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this is going to happen, but itOs a little bit like doing scenario planning

through the lens of a specific story.
Right. There are people like--

You can dismiss your plan as being, OOh yeah, here they go again,
heavy breathing at the school district,O or you can dig in and say, Ols
there a story this time behind this? Is something different happening
around this plan?0 So that people donOt just look at it as another big set

of abstractions. How much seriousness is behind it?

If | were an investigative reporter, 10d want to find out, you know, did you
hire a consultant to write a pretty thing, or is this really a manifestation of
the intention which is really a harbinger of some people who are planning

on riding some of these trends? | donOt know, you sound very sincere.
| would hope itOs the latter. [laughter]

| get a whiff of a story behind the generalizations. But it wouldnOt be a
story about the plan, it would be a story about, OWho are these people

who think they can defy gravity?O

And to that point, could you maybe anticipate the counterargument, OOh,
Emeryville, itOs just a little school district with a very, maybe it has a very
coherent group that aligns the city, the district with the city, with these
other organizations?O Could you kind of anticipate that being, OWell, this
isnOt possible in San Francisco?O And maybe you wouldnOt replicate the
exact model, but could you respond to that, maybe, and sort of anticipate

that conversation?

I think 1Ove heard that once or a thousand times. [laughter] Yeah. | donOt,
really intentionally, | donOt talk much about Emeryville. People that asked

me to come here know about the work we did there, but | don®t reference
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it in my daily work. | think what we have to do now is, itOs about whoOs
here, and there are existing folks in this current system that this is a

major challenge for.

And thereOs huge doubt. So this whole question of, is it just words or is it
action? The board, how deeply they wrestle with it, and how theyOve
wrestled with it so far in the community of the whole, and the next
meetings and how public engages with this. ThatOs what will make it

different.

The site-level scorecards, really developing our action plans at the site
level around interrupting racist and classist practice at the school level,
and how do we actually build the facilitative and coaching schools or site
leaders and parents and families to do that interruption? So, when we
start working with the communities of opportunity folks and Dwayne
Jones, and | co-lead planning meetings and workshops for the parents in
his groups to meaningfully participate in schools that they havenOt, thatOs

when it will start to be real.

But until then, all kinds of holes you can poke in it. People said it wasnOt
possible to actually have conversations about race at the city council in
Emeryville. Jointly passed policies about a vision for youth and families
that would both interrupt and support innovation to interrupt racist and

classist practices.

So, itOs possible that people will always find ways to diminish positive
change, because theyOre protecting the status quo. But | think it just has
to be about whoOs in the room doing what, and are you intentional and
are you open to feedback? | hope that when people read this, they come
with an inquiry frame, like, OHow will you do the things that you say

youOre going to get done?0
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OThis hasnOt happened before. HereOs a gap in what you say is going to
be true, this just happened,O and people donOt ascribe old meaning to
new problems, but say, OWhy didnOt this work this time? You say want to

be this, what got in the way?O And weOre going to make mistakes.

| wanted to use this as a pause and bring Diane and David and Tyler in.
This is our last session, and to just leave a little time to offer reflection of
just what this has meant for us personally. | know that, to my surprise in
many ways, this work has really shaped my thinking further. So | wanted
to just invite those of you whoOve been here for a couple times, some of
you have been here two or more times, where you left, where do we go
from here for yourself? What reflections you have about the process that

weOve had together.

IOve been to all the sessions. 10ve gotten a lot out of it in terms of thinking
about broader ideas, because as Louis said, itOs very easy to get caught
up in the day-to-day things. From a personal level, this is a way to

rebuild intellectual capital and think about things. But also, some of the

issues that we talked about today, 10l just repeat some of what | said.

For me, the hardest thing, and what IOm most committed to is how do you
protect innovation, how do you give it space, and how do you help it
continue in political communities that may not support it? You have a lot
of support behind you in key places, but there are people who are

fighting against change and innovation.

| like the terminology of interruption, and | like the terminology of simply
replicating what we do. | like the idea that thereOs a community out there

of people who are committed to it, because in lots of places thereOs not.

Thank you very much, | have to run. Thanks for the opportunity.
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That support you were talking about, heOs going to need every bit of it.

[laughter] Other reflections, comments?

| think for me, one of the big things was just reaffirming in me a belief in
the power of the grassroots, and in really the bottom-up movement
towards change, as opposed to some of the top-down strategies we
often see coming out of Sacramento or coming out of a school district,
really starting even lower than that, how do you build up from the schools
and find those places where innovations are happening, and encourage
those folks to start talking to each other, to build a broad base of support

for educational change?

| know that at the Chronicle, at least for the editorial page, this is going to
be one of our campaigns we decided on for the next year, is going to be
looking at the dropout rate. So, | canOt speak for Lois. | know for me that
one of the things 10ve been trying to figure out how to get a handle on is
how to reeducate the vast majority of people about what the cost of the
dropout rate is, in different ways, because | feel like people donOt really,
either theyOre not invested enough in the school system themselves, or

they just donOt understand why it is such a problem.

For me, you canOt move on any of these other levels until you start with
that platform of what exactly is at stake. So itOs been very helpful to me

to kind of try to think about ways to help people understand that.

| think being the leader of the initiative, whatOs been wonderful, besides
working with some remarkable people, David and Alan and Tyler and
Doug and Kathleen, who arenOt here today, thatOs one of it. But | think
being a leader, but being in service, a servant leader to those of you in
journalism in a time when | know all the difficulties that you face, but

continuing to be a resource for you as you think about things.
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Malaika Doherty:

Diane Demeé-Benoit:

Alan Briskin:

For example, Lois went to Germany, and she really wanted to know who
should she speak with? And | was able to connect her up with the
people | know through the Department of State, and people | know in
Germany, to kind of help give her story some more richness. | love
planting the seeds, meeting all of you, helping you kind of think

differently, and then looking forward to what you write about.

ItOs great to have, Pia email me, and said, OWe published something on
the dropouts,O or, OWe published something on something.O So the

validation to say, OYeabh, it made a difference,O for me thatOs been great.
| do have a question about what the five big ideas are.

| think itOs different for each of the people that spoke. Tony actually kind
of had his headlines, were the five big ideas. David will take

photographs of all of these, and weQll have it on the internet, and you can
actually download. And actually, the audio files are there, so if you want

to listen to it again.

1Od take the opportunity to summarize what we talked about before
coming here, when we talked among ourselves about what we thought
some of these five, six trends are. TheyOve been alluded to here, but
they havenOt been grouped together. Please, Andrea, help me if IE |
think it started with your bringing two trends that you saw, and that we

have referred to.

One is schools as life-affirming. That has not been the intent of schools,
really from the beginning, even though | think Horace Mann hoped it
might be. That is beginning to be evident in our schools in these
grassroots kinds of ways. The other one Andrea talked about is

education and learning as a process of becoming.
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Andrea Saveri:

Alan Briskin:

Learning has always been about education and the credential.
Somehow thatOs why you do it. What | said about my Ph.D., that it was
really a ritual of delayed gratification. At some point it had nothing to do
with what | was really learning, it was about could | do it? And while
there was some value to that, it has always seemed to me that learning
for all of us is such an exciting, ecstatic, erotic experience, if we can

engage it at that level.

And we see some of that at the best kinds of schools, you know, that
GLEF covers. You see that in almost every case, that thereOs something,
thereOs an excitement, thereOs a giddiness, thereOs a laughter that goes
along with the best kinds of practices. That was the second trend that
Andrea particularly brought, and she had the metaphor of the garden, of
schools that are organizing around the garden, as ways people begin to
learn biology and physics, and all kinds of different disciplines, but in the

very grounded nature of the soil itself and what grows in it.

| brought up two trends that | mentioned, one of which is to watch very
carefully for how health care and schools are beginning to find ways to
join together and be hubs for community revitalization, and in a time
when the chronic conditions in our communities are so vast, that

becomes a very important trend to watch for.

The second that | mentioned was how much investment is starting to go
into summer programs, which is a place for not just remedial work, but

enrichment.

We kind of talked about that too as shadow schools, whatOs the shadow
learning system, shadow schools that are emerging out of the system

because they do have more leeway, fewer constraints.

Tony had two areas that he wanted to talk about, one he only briefly

touched upon, which is the teacher as a generalist. That all the work
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Tyler Smith:

Alan Briskin:

youOve seen over these five sessions has been about a new kind of role
the teacher will evolve into, and how teaching preparation is moving in

that direction.

We still see much of the old paradigm that exists, but that the teacher
needs to become and is becoming more of a facilitator of the personOs
learning. The sixth trend that Tony brought forward, each of us had two,
was schools as part of an ecosystem, that you canOt look at schools in
isolation, that the ability to revitalize the communities, these zip codes

weOre talking about, is central to the development of the people in them.

ThatOs been touched on so frequently. Milt Goldberg, initially, at the first
session, said schools canOt do it alone, and you see it constantly. The
three Rs, rigor, relevancy and relationships. When you look at relevancy
and relationships, thatOs all about community context, itOs about the

schools can®t do it alone.

That just seems to be something that, his work in Emeryville now, thatOs
one of the big reasons they wanted him here in San Francisco, is to work
in some of the ways that he worked in Emeryville, and that was all about

this idea of community collaboration.

ThatOs right. | want to link it to the work MottOs foundation, Irvine has
supported, which is just in the same line of the summers, the idea that
weQre going to get beyond our grandfatherOs notion of vocational ed, and
that weOre really going to think about how to engage people in things that
theyOre interested in, and theyOre a part of the 2xentury skills, is

absolutely essential.

| see it in the conversations IOve been having. That is, editorial boards,
when you interview candidates, youOll be able to actually begin to hear if

they still have a very mechanical view of education or if theyOre beginning
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Diane Demeé-Benoit:

to understand whatOs really going on thatOs changing the outcomes for

children.

This work, 10m hoping, weOve planted a seed that can grow in lots of
different soil. | want to say how much | appreciate the work youOve done,
Diane. |think the work that happens here is only a small part, in some
ways, of the work that you do behind the scenes, and the connections
youOve modeled, the idea of relational associations as being the way to

move things forward.

ItOs amazing to hear the numbers, dozens of people sheOs staying in
touch with and talking with, and helping affirm that weOre moving, and
that there is a movement. And what itOs done for us together, the four of
us, is itOs really inspired us to take this a step further, and to really take
the idea of a movement that is occurring with intention to a next level,
which, weOve been working with a number of foundations to develop a
platform to really talk about how to bring more attention to that

movement.

So in that sense, thereOs been a reciprocal, whatever youOve gotten, |
think that thereOs been as much that weOve gotten in being able to

engage this with you.

| think continuing, certainly Lois and | have sort of this relationship of
when she needs leads and things, but | think the same thing, Pia, when
you guys look at us as resourcesE Everything from when theyOre asking
about, OWeOre thinking about whether to endorse this candidate or this
candidate. Who do you think has a more sophisticated understanding

about education?® We can do a lot of that legwork.

And any thoughts that you have about next steps or what you would like
to do in the future, let us know because we might be able to pull it off.
Anybody else? Matt?
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Matt Kelemen:

| just wanted to say thank you, especially to the journalists whoOve taken
time out of their schedules to come and be part of this process, and
especially to Diane for the work youOve done, pulling this all together with
Tyler, and with David and Alan too. 1tOs been a pretty tremendous

experience.
And from the foundationOs point of view, itOs really another oppor--

end of transcript.



